English at
Letchmore Infants' and Nursery School




Subject Intent Statement

EYFS and Key Stage 1 English Implementation

Vision and Intent

Our English curriculum in the Early Years Foundation Stage and Key Stage 1 is designed fo give every child the strong foundations in
communication and language, reading, writing, spelling and handwriting that they need to succeed throughout their education.

We aim to develop children who:

e communicate confidently and effectively;
 listen attentively and respond appropriately;
have a rich and increasingly precise vocabulary:;
develop a genuine love of books, stories, poems and language;
become fluent, accurate and motivated readers;
develop secure phonics knowledge and apply it independently;
write with increasing confidence, fluency and independence;
develop accurate spelling and increasingly automatic handwriting;
can talk about, respond to and discuss what they read;
develop knowledge cumulatively rather than simply completing activities;
e can apply their English knowledge across the wider curriculum;
e are increasingly able to explain their thinking, make choices and reflect on their learning.

The curriculum is ambitious for all pupils. Additional needs, disadvantage, EAL, SEND or gaps in prior learning are not reasons to lower

expectations. Instead, teaching, scaffolding, practice and intervention are adapted so that pupils can access the same ambitious

curriculum wherever appropriate.




Implementation
EYFS English Implementation
Communication and Language
Communication and language are the foundation of our EYFS English provision.
Teachers/Support staff develop:

e listening and attention;
e understanding;
expressive language;
vocabulary;
sentence construction;
conversational skills;
confidence in speaking;
e ability to follow and give instructions;
e ability to explain ideas, experiences and reasoning.

Adults model ambitious but accessible vocabulary throughout the day. New vocabulary is introduced deliberately, explained in context,
revisited frequently and used repeatedly in meaningful situations.

Children are given frequent opportunities to:

talk with adults;

talk with one another;

rehearse ideas before acting or writing;
retell stories;

describe experiences:;

explain what they are doing;

answer and ask questions;




e use new vocabulary;
e engage in sustained shared thinking;
e listen to increasingly complex texts.

Teachers/Support staff do not rely solely on questioning. They model language, extend children's responses, recast language accurately
and provide opportunities for children to practise new vocabulary.

EYFS Reading

Love of Books

Reading is central o the EYFS experience.
Every child has regular access to:

e high-quality fiction;
traditional tales;
poetry and rhymes;
non-fiction;
books reflecting different cultures, families and experiences;
books connected to children's interests;

e books that introduce new knowledge and vocabulary.

Adults read aloud daily and model fluent, expressive reading.

Repeated reading is deliberately used. Familiar books are revisited so that children can:
join in;
predict;
retell;

recall vocabulary;
notice patterns in language;




e develop comprehension;
e build confidence and enjoyment.

Children encounter books substantially above the level at which they could read independently.

EYFS Phonics

In Nursery the focus is on the first phase of phonics which build foundational listening, communication and phonological awareness skills
it focuses on 7 key aspects of sound:

e Environmental sounds
Instrumental sounds
Body percussion
Rhythm and rhyme
Alliteration
Voice sounds

e Oral blending and segmenting

Level 1 creates the vital base children need before moving onto level 2, without strong listening skills children may struggle to hear
individual sounds.

Children who are beginning to learn to read are taught through the Twinkl systematic synthetic phonics programme.

The programme is:

systematic;

cumulative;

explicitly taught;

regularly revisited;

consistently implemented by trained staff;
matched to children's developing knowledge;
supported by regular assessment.




Children learn to:

hear and discriminate sounds;

develop phonological awareness;

learn grapheme-phoneme correspondences;

blend sounds to read words;

segment words for spelling;
e read decodable texts matched to their phonics knowledge;
e develop increasing fluency and automaticity.

Phonics is not taught as an isolated activity. Children are given opportunities to apply their knowledge in reading and writing.

Children who fall behind are identified quickly and receive additional, carefully targeted practice.
EYFS Writing
Writing begins with the development of the foundations required for successful writing.

e gross and fine motor control;
e shoulder and arm strength;
pencil control;
mark-making:
hand strength:;
letter formation;
oral composition;
vocabulary;
sentence construction;
phoneme-grapheme knowledge;
spelling;
confidence and independence.




Children have frequent opportunities to write for genuine purposes, including:

messages;
lists;

labels;
captions;
cards;

maps;
instructions;
signs;
stories;
descriptions;
information texts.

Adults value children's independent attempts while teaching correct letter formation, spelling and transcription explicitly when

appropriate.

Children are encouraged to compose orally before writing. Adults support children to rehearse vocabulary and sentence structures so
that the cognitive demands of composition and ftranscription can be developed progressively.

EYFS Transition into Year 1
Transition is planned collaboratively between EYFS and Year 1.
Teachers share information about:

e communication and language;
e vocabulary;

phonics;

reading;

comprehension;




writing;
handwriting;
individual barriers;
successful strategies;
e SEND needs:;
e children's interests and strengths.

Year 1 builds on the knowledge and skills developed in EYFS.
Key Stage 1 English Curriculum

The KS1 English curriculum is coherently sequenced.

Each year group has clearly defined:

e knowledge;
e vocabulary;
reading knowledge;

phonics and spelling knowledge;

handwriting expectations;
grammar knowledge;
composition skills;

o text knowledge;

e end points.

New learning builds on previously taught content.
Teachers know:

What pupils already know — what they need to learn next — how they will practise it — how they will demonstrate it.




KS1 Reading

Reading has four interconnected strands:
A. Word reading

Children develop:

e secure phonics;

e accurate decoding;

e recoghition of common exception words;
increasing automaticity:;
fluency.

B. Fluency

Children develop the ability to read:

e accurately;

e at an appropriate pace;
e with expression;

e with understanding.

Repeated reading and supported oral reading are used where beneficial.
C. Comprehension
Children learn explicitly to:

e retrieve information;
e sequence events;




make predictions;

infer meaning;

explain ideas;

identify vocabulary;

discuss characters;

identify themes;

make connections;

justify responses using evidence.

D. Reading widely
Children experience a broad range of:

fiction;
non-fiction;
poetry:
traditional tales;

contemporary children's literature;

texts reflecting different cultures and experiences.
Reading is also used to build knowledge across the wider curriculum.
Daily Reading
Every child reads regularly.
Pupils who are still developing decoding skills read books carefully matched to their phonics knowledge.
Children who are fluent readers are supported to read increasingly challenging texts.
Teachers monitor pupils who:

e are not yet fluent;




have weak comprehension;
have limited vocabulary:;
lack confidence;

read inaccurately;

do not read regularly.

Additional support is provided promptly.

Leaders/Teachers do not allow pupils to remain unidentified as struggling readers.

Reading Aloud
Teachers read high-quality texts aloud every day.
The read-aloud curriculum deliberately introduces:

sophisticated vocabulary;

varied sentence structures;

literary language;

knowledge of different worlds and experiences;
poetry;

humour;

suspense;

non-fiction knowledge.

Teachers model:

fluency:;
expression;
phrasing;
intfonation;
discussion;




e curiosity about books.
Children regularly talk about what they have heard.
Vocabulary
Vocabulary development is explicit and cumulative.
Teachers identify:

e essential vocabulary;

e subject-specific vocabulary;

e words likely to be unfamiliar;

e words requiring repeated exposure.

New vocabulary is:

introduced — explained — modelled — used — revisited — retfrieved — applied.

Vocabulary is deliberately developed through:

books;

discussion;

oral rehearsal;

writing;

wider curriculum learning;
displays where useful;
structured repetition.




KS1 Writing
Writing teaching follows a clear progression.
Children are explicitly taught:

sentence construction;
vocabulary selection;
punctuation;

grammar;

spelling;

handwriting;
composition;

text structure;
editing and improving.

Writing units generally follow a sequence such as:

Immerse — read — discuss — build vocabulary — identify features — model — practise — compose — draft — review — edit —
publish/share.

Teachers model writing explicitly.

Shared writing and guided writing are used before pupils are expected to work independently.
Oral rehearsal is routinely used before writing.

Children write for a range of purposes, including:

e narrative;
e recount;




description;

explanation;

instruction;

information;

poetry;

correspondence;

persuasion where developmentally appropriate.

Spelling
Spelling is taught systematically.
Pupils are taught:

phoneme-grapheme relationships;

common spelling patterns;

spelling rules;

common exception words;

word families;

prefixes and suffixes;

morphology appropriate to the phase;
strategies for remembering difficult words.

Spelling is connected to reading and writing.

Children are expected to apply taught spelling knowledge in independent writing.

Where pupils have persistent difficulties, additional targeted practice is provided.

Handwriting




Handwriting is explicitly taught and regularly practised.
The school establishes clear expectations for:

posture;

pencil grip;

letter formation;

letter orientation;

sizing;

spacing;

joins where developmentally appropriate;
presentation;

increasing automaticity.

Handwriting difficulties are identified early.
Where appropriate, pupils receive additional fine-motor or handwriting support.

6rammar, Punctuation and Language

Grammar and punctuation are taught explicitly and applied through reading and writing.

Teaching includes:

e sentence construction;
e word classes;
conjunctions;
tense;
punctuation;
expanded noun phrases;
vocabulary choices;
sentence variation;




e grammatical ferminology appropriate fo the year group.
Teachers avoid teaching grammar only as isolated exercises.
Pupils apply grammatical knowledge in meaningful writing.
English Across the Curriculum
English is not confined to English lessons.
Across the curriculum, pupils are expected to:

listen;

speak;

read;

discuss:;

explain;

use subject-specific vocabulary:;
write for authentic purposes.

Teachers/Support staff explicitly identify opportunities to develop vocabulary, reading and writing in subjects such as science, history,

geography and RE.
Reading is used to increase pupils’ knowledge of the world.

Writing is used to demonstrate and deepen subject knowledge.

EYFS/KS1 Continuous Provision
English learning is deliberately embedded throughout provision.

Examples include:




story props and small-world retelling;

writing materials in every area;

environmental print;

role-play linked to high-quality texts;

vocabulary displays;

story maps:

puppets and sequencing resources;

non-fiction linked to children's interests;
e opportunities to write during construction, mathematics, science, art and outdoor learning;
e opportunities to explain, describe and narrate play.

Continuous provision is not used as a substitute for explicit teaching. Practitioners balance child-initiated learning with carefully planned

adult-led teaching and purposeful interaction.

Teaching Approach
Teaching in EYFS and KS1 is characterised by:

clear explanations;

strong modelling;

purposeful practice;

explicit vocabulary instruction;

high expectations;

frequent checking for understanding;
retrieval of prior knowledge;

guided practice;

appropriate scaffolding;

increasing independence;




e responsive teaching.

Teachers draw on knowledge of children's starting points and needs and ensure children have lots of opportunities to develop the
foundational skills of English.

Assessment
Assessment is used to improve teaching rather than to generate unnecessary paperwork.
Practitioners continually identify:

e what children know;
what children can do independently;
misconceptions;
gaps in vocabulary:;
phonics knowledge;
oral language development;
reading behaviours;
writing development;
e children who require additional support.

Assessment is used to check children's understanding, adapt teaching and identify children requiring further practice or specialist

support.

Teachers/support staff have an accurate understanding of the curriculum and teaching, they use assessment to check what children know and can
do, they know and respond to children's starting points, needs and developmental stages.

Assessment is used to answer three questions:
1. What do pupils know?
2. What can pupils do independently?

3. What needs to happen next?




Teachers use:

questioning;

observation;

oral responses;

reading;

writing;

phonics checks;

spelling checks;

work scrutiny;

pupil discussion;

statutory assessment information.

Assessment information is used to adapt:

lesson content;
modelling;

practice;

intervention;
curriculum sequencing.

Identifying and Closing Gaps

Pupils who fall behind are identified quickly.
Particular attention is given fo gaps in:

e oral language;
e vocabulary;
e phonological awareness;




phonics;
word reading;
fluency;
comprehension;
spelling;
handwriting;

e sentence construction.

Intervention is:

specific;

short;

targeted;

evidence-informed;

closely monitored:;

linked directly to classroom teaching.

Intervention does not unnecessarily remove pupils from high-quality English teaching but supports narrowing the foundational gaps and

increases accuracy and fluency in word reading, spelling and handwriting.
EYFS Inclusion

All children are entitled o an ambitious English curriculum.

For children with SEND, disadvantage, EAL or other barriers, staff:

e identify needs early;

e work closely with families;
use specialist advice where appropriate;
adapt teaching and resources;
provide additional repetition and practice;




explicitly teach vocabulary;
use visuals and concrete resources where appropriate;
develop communication before expecting independent written outcomes;

e provide appropriate reasonable adjustments;
e maintain high expectations.

The aim of adaptation is to remove barriers, not to reduce ambition.
KS1 Inclusion

Teachers maintain high expectations for pupils with SEND.
Adaptations may include:

 additional modelling;
e reduced cognitive load;
pre-teaching vocabulary;
visual supports;
oral rehearsal;
additional processing time;
adapted texts where appropriate;
alternative recording methods;
targeted practice;
assistive technology where appropriate;
e specialist intervention.

Teachers do not automatically provide easier learning objectives.

Where pupils require adaptations, these are carefully considered and reviewed.

EAL




Children learning English as an additional language are supported through:

explicit vocabulary fteaching;
visual resources;
modelling;
repetition;
oral rehearsal;
structured talk;
sentence stems where useful;
opportunities to use new vocabulary;
carefully selected texts;
e partnership with families.

EAL is not treated as an indicator of low ability.

Assessment distinguishes between difficulties caused by language acquisition and difficulties requiring additional educational support.

Disadvantaged Pupils

Leaders/Teachers monitor the access, progress and achievement of disadvantaged pupils in English.
Where barriers are identified, Leaders/Teachers use appropriate evidence to determine support.
Support may focus on:

e oral language;

e vocabulary;
reading frequency:;
phonics;
attendance;
access to books:;
additional practice;




e parental engagement;
e targeted academic support.

Leadership and Subject Quality Assurance
The English Subject leader maintains an accurate understanding of:

e curriculum quality;
e teaching quality;

phonics;

reading;

writing;

handwriting;

vocabulary;

inclusion;

pupil achievement;

staff subject knowledge;
e strengths and areas for development.

Monitoring is proportionate and purposeful.
Evidence includes:

curriculum review;
lesson visits;
professional discussion;

pupil voice;




Progression of Skills

Nursery

Reception

Year One

Year Two

Phonics

Phase 1 activities to increase
listening to environmental
sounds, rhythm and rhymes and
alliteration games.

Whole class activities and group
activities using Twinkl Phonics

Phase 1 Recap with children
who still need listening skills -
interventions

Phase 2 taught initially whole
class 5 sessions a week

Phase 3/4 Whole class 5
sessions a week

Once phase 3 is taught extra
support for phase 2/3 for
children who need it

Taught through Twinkl Phonics
using the sequence Introduction,
Revisit and review, Teach,
Practise and apply. Children are
taught the skills of segmenting
and blending CVC, CVCC, CCVC
words

Taught high frequency words.
Phonic activities also available
during CIL time, related to
sounds being taught.

Phonics

Level 3/4 re-capped and
consolidated catch up sessions
for any children that need it
Level 5 All children taught
Level 5 ensuring children are
able to segment and blend
phonemes, digraphs and
trigraphs.

Taught through Twinkl following
Letters and sounds using the
sequence Introduction, Revisit
and review, Teach, Practise and
apply. Further HFW introduced
Children confidently segment
and blend when reading and
writing

Through systematic teaching of
phonics. Children are assessed
and supported to ensure
thorough coverage of all the
phases

In Year Two

Phonics whole class

Phase 5 recapped and consolidated
catch up sessions for any children that
need it.

Phase 6 All children taught level 6 -
This focuses on spelling patterns and
rules

Taught through Twinkl and focuses on
the spelling curriculum in KS1










Children listen to
stories in whole class,
small groups and 1-1.
Stories are told using
props and puppets.
Children begin to
recoghise their own
name and other familiar
words. They handle
books independently
during CIL and begin to
talk about what they
can see.

Books are in all areas of
the nursery and there
is also a designated
book area.

Children can take home
a new book every day.
Some children also have
the Readit2

intervention which is a
daily 1-1 early literacy
programme which aims
to develop an emotional
bond with reading and
broaden their
vocabulary.

Children listen to
stories in whole class,
group work and 1-1
during CIL.

Children have 5 shared
reading session a week
and 1-1 at least once a
fortnight focuses on
reading words and
sentences and
comprehension

Home readers are
matched to children's
phonic phase and
children change reading
books twice a week.
Children visit the school
library once a week and
choose a new book to
take home

Adult 1-1 reading
provided for those
children who need extra
support to develop
reading skills
Additional 1-1 sessions
for children not reading
at home.

Children read words and
sentences during their
phonic sessions.

Each class has their
own reading area that
all children can visit
during CIL.

Common exception
words are taught as
part of phonics and
displayed in the
classroom for children
to use

Children have 4 shared
reading session a week
and 1-1 at least once a
fortnight

Focus on segmenting
and blending,
recognition of common
exception words.
Comprehension -
children are asked
questions relating to
text and are taught how
to identify, character,
setting and genre.
Books chosen will
include a range of
fiction, non-fiction and
poetry.

Parent volunteers listen
to individual readers
throughout the week.
Adult 1-1 reading
provided for those
children who need extra
support to develop
reading skills

Reading tasks in English
group work and whole
class reading activities
Whole class reading - a
love of reading is
fostered through daily
story time and
encouraging the
children to read
powerpoints etc on IWB
to develop confidence
when reading aloud.
Home readers are
matched to children's
phonic level, children

Children have 5 whole class
reading session a week and 1-1
once a fortnight

Focus on segmenting and
blending, recognition of common
exception words. Comprehension
- children are asked questions
relating to text and are taught
how to identify, character,
setting and genre. Books chosen
will include a range of fiction,
non-fiction and poetry.

Focus on developing fluency and
comprehension. Comprehension -
encouraging information
retrieval and comprehension at
word and sentence level. Books
chosen will include a range of
fiction, non-fiction and poetry.
Author of the month-
comparing and contrasting
stories, encouraging children to
explore their likes and dislikes
as readers, promoting a passion
for and breadth of reading.
Regular reading for pleasure
time.

Use of library- children have
opportunity to visit the library
once a week and write their own
book reviews which are
displayed in the library to
encourage others to broaden
their reading.

Whole class reading - a love of
reading is fostered through
daily story time and encouraging
the children to read
powerpoints etc on IWB to
develop confidence when
reading aloud.




Each class has a book of
the week. This book is
read frequently so the
children become
familiar with it and can
re-tell it.

change reading books
twice a week. Parents
are encouraged to listen
to their children read
three times per week to
develop confidence and
fluency

Book corners - provide
calm spaces in the
classroom for children
to read a self-chosen
book. A range of
reading material is
provided.

Access to the school
library to familiarise
the children with the
process of selecting and
returning a book and as
an introduction to a
range of literature
Using books and
internet to research
during topic lessons.
Reading own
compositions aloud in
class

Home readers are matched to
children'’s phonic phase, children
change reading books twice a
week. Parents are encouraged
to listen to their children read
three times per week to develop
confidence and fluency

Book corners - provide calm
spaces in the classroom for
children to read a self-chosen
book. A range of reading
material is provided.

Using books and internet to
research during topic lessons.
Reading own compositions aloud
in class

Weekly Bookworms/Star
Readers- encouraging love of
reading/parental involvement in
reading.

Nursery

Reception

Year One

Year Two

Writing

Letchmore writing journey
used Reception to Year
Two. Piece of work added
termly

Children have plenty of
opportunities for daily
mark-making within
their play (e.g. painting,
drawing, using a wide
range of available
writing tools, making
'notes’ as part of their
roleplay).

Children are introduced
to Helicopter stories,

Children begin their day
with a busy fingers
session to strengthen
fine motor skills.
Children are introduced
to handwriting through
discrete 'physical’
sessions.' During these
sessions the children
develop their gross and
fine motor skills to get

Each week children
have discrete
handwriting sessions
where formation is
taught. This is
practised during
early morning
activities.

Correct formation is
also modelled

Each week children have
discrete handwriting
sessions where formation is
taught. Correct formation is
also modelled and reinforced
and children are taught to
join their writing.
Throughout the year the
children are exposed to
many genres of writing.




where children have the
opportunity to verbalise
their own story and see
this being put into
writing as an adult
scribes for them. This
story is then read and
shared with an
audience, giving them a
sense of mark making
for a purpose.

Children work on
recognising their own
name and begin to write
some letters of their
name.

them ready for writing.
They are also
introduced to the
‘handwriting letter
families and begin to
form letters correctly.
Teachers model a daily
sentence to the
children to help them
understand the
structure of a sentence.
Children are initially
introduced to
helicopter stories in the
Autumn term where
they observe adults
scribing the children’s
stories. Throughout the
year the children begin
to write their own
simple stories following
the helicopter story
format.

During Literacy lessons
the children are
introduced to many
genres of writing and
writing for a purpose.
During CIL, the children
are exposed fo writing
in all areas both inside
and outside. This is
often related to the
current topic and
learning.

A range of writing
resources are available
during CIL.

Small intervention
groups fo develop gross

throughout all
teaching.

Each half term the
children have a
focused writing unit
with the opportunity
to develop story
writing and other
genres.

In addition, there is a
weekly writing lesson
which focuses on
spelling, punctuation
and grammar-.
Throughout the year
the children are
exposed to many
genres of writing.

In the Autumn ferm a
large focus is placed
on accurate basic
sentence structure.
In the spring and
summer more
complex sentences
are developed using
conjunctions and
interesting
vocabulary.
Opportunities for
writing and fine
motor development
available in all areas
during Child initiated
learning.

Early morning
activities include

In the Autumn term, basic
sentence structure is
reinforced and further
developed to include
expanded noun phrases and
adjectives. Children also
develop their writing
stamina, working towards
writing lengthier texts.
Children explore writing
sentences of different
forms e.g. statement,
question, exclamation,
command.

Daily maths mastery
sessions covering all
essential criteria from
national curriculum

VCOP sessions to improve
sentence construction.




and fine motor control
if appropriate

handwriting,
independent writing
and diary writing
opportunities.

Nursery

Reception

Year One

Year Two

Communication and
language /drama

During the children's
free play, adults ‘play’
alongside the children,
modelling the language
of play.

Children regularly take
part in singing action
songs and nursery
rhymes, acting out what
is happening within the
songs.

During Helicopter Story
sessions, children are
invited to take on the
role of characters and
act out the stories on
the class 'stage’.

The children are
introduced to Talk for
Writing, rehearsing and
internalising a range of
stories which will then
be told and retold, using
Pie Corbett's
Storytelling words and
actions to increase
children’s story
vocabulary. This is
modelled by the adults
but books, props and
puppets will be available
in the children's own
learning time to

At the beginning of the
year, the children take
part in circle time
activities and games
which encourage
speaking and listening.
This is continued
throughout the year
during whole-class and
group work sessions.
Children take part in
Helicopter stories
where they are given
opportunities to tell a
story to an adult who
will scribe it for them.
This story is then read
to the rest of the class,
while children are
invited to take on the
role of the characters
and act it out on our
class 'stage’.
Throughout the year,
children hear and join in
with the telling of
Traditional tales and
other well-known
stories. The use of
story maps and props
are modelled in whole-
class telling of these
stories. These are also

Speaking and
Listening is developed
daily during all
teaching. Children are
given the opportunity
to share their ideas
in whole class
discussions and
encouraged to listen
and respond to each
other.

Drama opportunities
arise frequently in
English and topic
learning. The children
use skills such as hot
seating and role play
to bring their
learning to life.

Role play areas are
available daily during
child initiated
learning.

Puppets/story crates/story
stones/story spoons-
encouraging children to
retell familiar stores and
develop their language from
reading

Drama including , hot-seating
and role-play related to
texts being explored in class
but also through topics (e.g.
Samuel Pepys and the Great
Fire of London)

Story sequencing cards-
ordering main events and
consolidating understanding
through speaking and
listening.

Children prepare and
participate in discussions
and presentations

Children take part ina
performance to parents and
the rest of the school
Poetry- developing
description, figurative
language and rhyme




encourage them to
retell the stories
independently.

A wide variety of small-
world toys are available,
giving children the
opportunity to build
their own narratives in
their play.

A Home Corner is
accessible all year
round during children's
free play as well as
other role play areas
and activities which may
change with focused
topics. This gives the
children opportunities
to re-enact scenarios
based on real-life or
imagined experiences.

always available for the
children to use in their
child-initiated learning
time as they are in the
reading area of our
Literacy focused
classroom (Wren).
When telling stories to
the children, adults
model story telling
language to support
children’s independent
storytelling.

A range of small-world
toys, puppets and soft
toys are available during
child-initiated learning
to provide opportunities
for the children to
formulate their own
narratives within their
play.

Each year, children take
part in the Reception
performance which will
include songs and
drama with speaking
parts for some children.

Whole School

Statutory requirement

In Foundation stage the children follow the Early Years Curriculum (Development matters). Children are given opportunities to:
-Speak and listen and represent ideas in their activities
Use communication, language and English in every part of the curriculum

‘Become immersed in an environment rich in print and opportunities to communicate

Key Stage 1 follow The English programme of study (2014) this is based on 4 areas:




*Spoken language
*Reading
*Writing

study.

-Spelling, grammar and punctuation

The National Curriculum is divided into 3 stages:-key stage 1 (years 1 and 2), Lower key stage 2 (years 3 and 4) and upper key stage 2 (years 5
and 6). At Letchmore we only have Key Stage 1

By the end of each stage, pupils are expected to know, apply and understand the matters, skills and processes in the relevant programme of

At Key Stage 1 children learn to speak confidently and listen to what others have to say. They learn to read and write independently and with
enthusiasm. They learn to use language to explore their own experiences and imaginary worlds. Children are given opportunities to speak and
listen throughout all subject areas.

Core skills are taught both discretely and through cross curricular learning within topics.

Topics across Letchmore

Nursery

Reception

Year One

Year Two

Autumn 1

All about me

Changes/
Dinosaurs

This is me

Our Amazing World

Autumn 2

Nursery Rhymes

Celebrations

This is me
(Circus)

Our Amazing World

Spring 1

People who help us

Super Me, Super You

A Trip around the World

Our Amazing Solar System

Spring 2

New Life

Jump into a book

A trip around
The world

Our Amazing Solar System

Summer 1

Growing

Let's Explore

Dinosaur detectives

Our Amazing Country

Summer 2

Pirates

Let's Explore

On our Doorstep

Our Amazing Country

Expected learning outcomes by the end of Early Years

Foundation Stage

Expected learning outcomes by the end of Key Stage 1

Reading

Comprehension ELG

Children can:

e read accurately most words of two or more syllables




Demonstrate understanding of what has been read to them by
retelling stories and narratives using their own words and recently
intfroduced vocabulary

Anticipate - where appropriate - key events in stories

Use and understand recently introduced vocabulary during
discussions about stories, non-fiction, rhymes and poems and during
role-play.

Word Reading ELG

Say a sound for each letter in the alphabet and at least 10 digraphs
Read words consistent with their phonic knowledge by sound-blending
Read aloud simple sentences and books that are consistent with their
phonic knowledge, including some common exception words.

e read most words containing common suffixes

e read most common exception words.

In age-appropriate books, the pupil can:

¢ read most words accurately without overt sounding and
blending, and sufficiently fluently o allow them to focus on
their understanding rather than on decoding individual
words

¢ sound out most unfamiliar words accurately, without undue
hesitation.

In a book that they can already read fluently, the pupil can:

o check it makes sense to them, correcting any inaccurate
reading

e answer questions and make some inferences

e explain what has happened so far in what they have read

Writing

Write recognisable letters, most of which are correctly formed
Spell words by identifying sounds in them and representing the
sounds with a letter or letters

Write simple phrases and sentences that can be read by others..

The pupil can, after discussion with the teacher:

e write simple, coherent narratives about personal experiences
and those of others (real or fictional)
write about real events, recording these simply and clearly

demarcate most sentences in their writing with capital
letters and full stops, and use question marks correctly
when required

use present and past tense mostly correctly and consistently
use co-ordination (e.g. or / and / but) and some
subordination (e.g. when / if / that / because) to join
clauses

segment spoken words into phonemes and represent these by
graphemes, spelling many of these words correctly and
making phonically-plausible attempts at others

spell many common exception words

form capital letters and digits of the correct size,
orientation and relationship to one another and to lower-
case letters

use spacing between words that reflects the size of the
letters.

Communication
and Language

Listen attentively and respond to what they hear with relevant
questions, comments and actions when being read to and during whole
class discussions and small group interactions




Make comments about what they have heard and ask questions to
clarify their understanding

Hold conversation when engaged in back-and-forth exchanges with
their teacher and peers.

Participate in small group, class and one-to-one discussions, offering
their own ideas, using recently introduced vocabulary

Offer explanations for why things might happen, making use of
recently introduced vocabulary from stories, non-fiction, rhymes and
poems when appropriate

Express their ideas and feelings about their experiences using full
sentences, including use of past, present and future tenses and
making use of conjunctions, with modelling and support from their
teacher.

Progression of Reading Across Letchmore Infant School

Nursery Reception

Year One

Year Two

Phonics

e To enjoy rhyming and .
rhythmic activities.
To show an awareness
of rhyme and
alliteration.
To recognise rhythm in
spoken words.
To recognise familiar
words and sounds

To say a sound for each
letter in the alphabet
and at least 10 digraphs
Read words consistent
with their phonic
knowledge by sound
blending.

To segment the sounds
in simple words and
blend them together
and know which letter
represents some of
them.

To apply phonic
knowledge and skills as
the route to decode
words.

To blend sounds in
unfamiliar words using
the GPCs that they have
been taught.

To respond speedily,
giving the correct sound
to graphemes for all of
the 40+ phonemes.

To read words
containing taught GPCs.
To read words
containing -s, -es, -ing,
-ed and -est endings.

To continue to apply
phonic knowledge and
skills as the route to
decode words until
automatic

decoding has become
embedded and reading
is fluent.

To read accurately by
blending the sounds in
words that contain the
graphemes taught so far,
especially recognising
alternative sounds for
graphemes.




To read words with
contractions, e

To read Y1 common
exception words, noting
unusual
correspondences
between spelling and
sound and where these
occur in words.

To accurately read most
words of two or more
syllables.

To read most words
containing common
suffixes

To read most Y1 and Y2
common exception
words*, noting unusual
correspondences
between spelling and
sound and where these
occur in the word.

Fluency

To show interest in
illustrations and print in
books and print in the
environment.

To recognise familiar
words and signs such as
own name and
advertising logos.

To look and handle
books independently
(holds books the correct
way up and turns pages).

To read aloud simple
sentences and books
that are consistent with
their phonic knowledge
including some common
exception words

To accurately read texts
that are consistent with
their developing phonic
knowledge, that do not
require them to use
other strategies to work
out words.

To reread texts to build
up fluency and
confidence in word
reading.

To read aloud books
(closely matched to their
improving phonic
knowledge), sounding
out unfamiliar

words accurately,
automatically and
without undue
hesitation.

To reread these books to
build up fluency and
confidence in word
reading.

To read words
accurately and fluently
without overt sounding
and blending, e.g. at
over 90 words per
minute, in age-
appropriate texts.

Reading Comprehension

understanding and correcting

inaccuracies

To talk about key events
in a familiar story, rhyme
or poem

To demonstrate
understanding of what
has been read to them
by re-telling stories and
narratives using their
own words and recently
introduced vocabulary.

To check that a text
makes sense to them as
they read and to self-
correct.

To show understanding
by drawing on what they
already know or on
background information
and vocabulary provided
by the teacher.

To check that the text
makes sense to them as




To anticipate where
appropriate key events
in stories

To use and understand
recently introduced
vocabulary during
discussions about
stories, non-fiction.
Rhymes and poems and
during role-play.

they read and to correct
inaccurate reading.

Comparing contrasting and
commenting

To talk about which
stories | like

To listen and respond to
stories, rhymes and
poems

To discuss views and
ideas about the stories
they have heard

To talk about settings,
events and characters

To listen to and discuss a
wide range of fiction,
non-fiction and poetry at
a level beyond that at
which they can read
independently.

To link what they have
read or have read to
them to their own
experiences.

To retell familiar stories
in increasing detail.

To join in with
discussions about a text,
taking turns and
listening to what others
say.

To discuss the
significance of titles and
events.

To participate in
discussion about books,
poems and other works
that are read to them
(at a level beyond at
which they can read
independently) and
those that they can read
for themselves,
explaining their
understanding and
expressing their views.
To become increasingly
familiar with and to
retell a wide range of
stories, fairy stories and
traditional tales.

To discuss the sequence
of events in books and
how items of
information are related
To recognise simple
recurring literary
language in stories and
poetry.

To ask and answer
questions about a text.
To make links between
the text they are reading
and other texts they
have read (in texts that




they can read
independently

Words in context and
authorial choice

To build up vocabulary
that reflects the breadth
of their experiences.

To extend vocabulary,
especially by grouping
and naming, exploring
the meaning and sounds
of new words.

To use vocabulary and
forms of speech that are
increasingly influenced
by their experiences of
books.

To discuss word
meaning and link new
meanings to those
already known

To discuss and clarify the
meanings of words,
linking new meanings to
known vocabulary.

To discuss their
favourite words and
phrases.

Inference and prediction

To suggest how a story
might end.

To begin to understand
‘why’ and ‘how’
questions.

To answer ‘how’ and
‘why’ questions about
their experiences and in
response to stories or
events

To begin to make simple
inferences.

To predict what might
happen on the basis of
what has been read so
far.

To make inferences on
the basis of what is
being said and done.
To predict what might
happen on the basis of
what has been read so
farin a text.

Poetry and Performance

To listen to and join in
with stories and poems,
one-to-one and also in
small groups.

To join in with repeated
refrains in rhymes and
stories.

To use intonation,
rhythm and phrasing to
make the meaning clear
to others.

To develop preference
for forms of expression.

To play cooperatively as
part of a group to
develop and act out a
narrative.

To express themselves
effectively, showing
awareness of listeners’
needs.

To recite simple poems by heart

To continue to build up
a repertoire of poems
learnt by heart,
appreciating these and
reciting some with
appropriate intonation
to make the meaning
clear.

Non-Fiction

To know that
information can be
relayed in the form of
print.

To know that
information can be
retrieved from books
and computers.

To recognise that non-
fiction books are often
structured in different
ways.




Provision for vulnerable groups and children with SEND:

Class teachers will make adaptations to the curriculum appropriate to the needs of individual children. Learning activities and outcomes will be differentiated to
ensure all pupils are able to participate fully and make progress. Resources will be adapted as appropriate to ensure all pupils can access all aspects of learning.
Adaptations may include: use of visual and concrete resources, use of a whiteboard for recording, pre-teaching key vocabulary and concepts, assessment of
understanding and orogress through discussion and role nlav rather than through what a child has recorded. This list is not exhaustive and class teachers will work




